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Learning Objectives & Opening Activity

 Identify various elements of crises,
including recognizing when immediate
intervention is necessary
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» Mitigate risk factors to lessen the
effects of ABCs through interventions

e Assist students by providing resources
and creating crisis intervention plans www.menti.com

code 4313 4984
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Elements of a Crisis

“The perception or experiencing of an event or situation as an intolerable difficulty that

exceeds the person’s current resources and coping mechanisms.”

(James & Gilliland, 2017, p. 9)
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Often triggered Feelings of ABCs become

by an event or helplessness, loss out-of-whack

stimuli (e.g., 5 of control, fear, which can put

senses) which tension, and high someone in the
leads to unstable levels of state of

situations discomfort disequilibrium

(Studer, n.d.; Vertava, 2022; Whisenhunt, 2021, August 2)
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TEMPORARY

4

Tends to be
temporary (no
more than 4 - 6
weeks)



Stress - Crisis - Trauma - PTSD

(e —

« A state of mental or * A short-term

emotional strain or occurrence causing
tension resulting an extreme amount
from adverse or very of distress
demanding « Acute, often
circumstances presents with

* Normal experience
for all individuals and can’t form
« EX: final exams, rational thoughts
deadlines, college * Ex:poorgradeona
application process test, relationship
breakup, not making
the soccer team

physical symptoms,

(Corrado, 2020)

Continuum

A severe and lasting

emotional shock and

pain caused by an
extremely upsetting
experience

Can cause chronic
issues, change in
personality, and
disrupt a sense of
safety

Ex: life-threatening
events, natural
disaster,
physical/sexual
assault, crime

» A debilitating

condition
following a traumatic
event that causes one
to relive the trauma
over and over
Diagnosed by a doctor
no sooner than 4 — 6
weeks after the event
EX: sleep issues,
intense ongoing fear
or sadness, losing
previously acquired
skills, separation
anxiety



Perceptions of Crisis & Trauma

School counselors work with

students in (perceived) crisis so:

1. Will not escalate to a
(perceived) trauma

2. Provide adequate coping
mechanisms so future stress
doesn’t escalate to a

(perceived) crisis Perceived Trauma

begins when psychic
structure attaches
specific attributions

Perceived

crisis to the perceived
when students crisis that causes
have unrealistic students to feel
perceptions of a physically and/or
Stress situation or psychologically
how event and injured
students subsequently
handle daily cannot cope

events
(Corrado, 2020)



Why Some Students Go in Crisis
While Others Don’t

Previous crises — especially if they haven't been able to resolve their past crises and
now feel overwhelmed with all these

instances

FREQUENT
Unresolved efforts to resolve the crisis
Lack of resources F Lv E n c Lu

Lack of supportive individuals

Lack of coping skills %@4?’

Unrealistic perception of the event

(Studer, n.d.)



School Counselor Goals in Crisis Counseling

Assist in de-escalating the crisis so students
gain control back in their lives

Help students re-establish stabilization
of their ABCs (affect, behavior, and cognition)

@ Focus on the “here and now”

Provide strategies and interventions to prevent crisis from
escalating to perceived trauma or crisis from reoccurring

2 /A Get students to their “optimal zone” so they can
22 return and remain functional in classroom

(Studer, n.d.; Whisenhunt, 2020)



Remember...




Crisis
Interventions in
School Settings

LASER Protocol for Ethical
Decision-Making in Crisis
Intervention

LAPC Model Of Crisis Intervention
GATE




MTSS for School Counseling
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Tier 2 — Small Group

(ASCA, 2021: Smith, 2015)



MTSS for Crisis Intervention

Le —

Level 2 - Significant




Level 4 — Acute/Severe Crisis

 Student has expressed or experienced
» Suicidal and/or self-harm ideations
 Physical/sexual abuse
» Assault
* Neglect
* Witness to a crime

* Follow school/country protocols
* DFCS report
 Parent/Guardian contact
 Possible referral to ER or mental
health facility
 Safety contract

Level 2 - Significant




N,

/X LASER Protocol for Ethical
M\ Decision-Making in
Crisis Intervention

Myer, Whisenhunt, & James, 2021




LASER Protocol

4 —

Le

» LASER = Legal, Assessment, Setting, Ethical
Principles, & Resolution
 Student is extremely distraught
 Frequent flyer or first-time student
» Major crisis
* Death
 Natural disaster
Level 2 - Significant « Recent incarceration of a family member
» Assessment is key in determining student is
not at Level 4 (Acute/Severe)

(Myer et al., 2022; Whisenhunt, 2020 )



LASER Protocol

LASER Prot1ocoL FOR ETHICAL
DECISION-MAKING IN CRISIS INTERVENTION

F

ECAL ISSUES

>

SSESSMENT

W

ETTING

THICAL PRINCIPLES

pervade crisis response and ethical decision-making.

{ The crisis worker's and client's personal beliefs and values }

Fallow all federal and state laws, and relevant policies and procedures. If legal
issues arise as the crisis unfolds, go back to this step. Common legal issues
involhee mandated reporting, duty to warn, and duty to protect.

Conduct a triage assessment to
determine level of affective,
behavioral, and cogntiive
reactions.

Consider the setting and any
relevant policies and
procedures.

il
(2-10)

Low Moderate
(11-16)

High Moderate
(17-21)

Severe (10 on any
scale or 22-30)

Mo or mirvirmal impairment.

Relative emotional stabdity,

nondisreplive behavior,
abls o respond o
guestions and make
decisions.

Elevated affect thal is not
out of comtrol, minimalky
threatening behavior that is
mot immediately
dangermus, restrictsd
thinking and
priblem-sahing

Emodional instability s
dysregulation, impulsie
and potentally barmiul
hehavior, illogical thought
and ahsence of heaithy
decision-makng

Significant emotional
instablity or deswvoid of
emotion, neffective
behawior that may be out of
contral, chaota, o
potentially lethal. Frozen
cogmiton with o ahbility o
make healthy decisions

Corngas workes funclions as
sawnding boarnd

Criss worker funclions as
consuliant

Crisis worker Tunclions as
pertner

Crisis wiorker Tunclions as
pusde or carataker

Considerations rel

ated to the setting.

Street/Public Disaster Agency School Hospital Home
Emwronmuenial Ervirormeria Arcess o Contagion effect Lewne| ol Access 1o ledhal
sahety, safety, complex | assistance andior or miass panic, conlmement mEans,
bystanders or sysiemic loss, SUPBENIsion, guardian contact MooES Lo imterruptions,

ENCESSivE
stimusli

basic needs
et

potential to
contain threat

assistance amdior
supervision

willingress o
leave the home

Evaluate relevant ethical principles to explore possible

courses of action and the respective consequences. When

possible, seek consultation andlor supervision.

Fidelity, Beneficence, Justice, Non-Maleficence, Veracity, Autonomy

LOW

Consider the level of guidancel/directiveness needed, based on the triage assessment results.

HIGH

-\ 1

ESOLUTION

ldentify the most appropriate and ethical response, taking into
consideration all aspects of the LASER protocol. Apply appropriate
crisis intervention strategies. Document.

As new information emerges, return to earlier steps to re-evaluate the sitvation and your response.

(Myer et al., 2022: Whisenhunt, 2020; Whisenhunt, 2021 )




Legal Issues (LASER Protocol)

m Georgia Child Protective Services Mandated Reporter Form

A report can be made by calling 1-855-422-4453, 24 hours a3 day, 7 days a wesk,
365 days per year. A Case Manager will respond to your call quickly and gather the
necessary information needed to assess the child'’s safety.

Mandated Reporters also have three additional CP'S reporting options.

Duty tO warn Duty to Protect Please use only one CPS reporting option per family:

Option One: Complete your report on the CRE-mandated reporter website at: hitps:f'cps. dhs.ga.gov. Upon
submission of the report, you will receive an autoreply from the website steting the CPE report has been received.
“iou will receive a return phone call within 2 hours if addifional information is needed. Once the report is entered and
stage progressed in SHINES, you will receive a mandated reporter letter via email to the email address used to log

into your account.

Before you can register on the mandsted reporter website, you must take a short, free online mandated reporter

training offered by Pro Solutions training at: hitps: fwww prosolutionstreining com

Option Two: E-mail this form to cpsintakef@dhs ga gov. ou will receive an autoreply stating that the CFE report
has been received. You will receive a retum phone call within 2 hours if additional information is needed. Once the
report is entered and stage progressed in SHINES. you will receive a mandated reporter letter via email to the email

address provided on this form.

Option Three: Fax this form to 228-317-9663. Once the report is entered and stage progressed in SHIMES, you will
receive & mandated reporter letter via email to the email address provided on your fax. You will receive a retum phons

c=ll within 2 hours if additional informafion is nesded.

To request & PDF version of this form or mandated reporter letter, please contact
customer services dif hs. 8. gov

v 4
v 4
v 4
X 4

All reporters have the ability to make an anonymous report. Your information will be kept confidential
and will not be shared. If court action is initiated, the case record may be subpoenaed a5 a_resylt of

court proceedings and the reporter cannot be assured confidentiality will be fully protected. It may be
necessary for you to appear in court to protect the child. All reporters are immune from liability when

the report is made in good faith.

Pleaze note that you may be called for addifiona! information regsrding this report.

DATE: Click here to enter text.

Mandated Good Samaritan
Reporting Law

Time: Chick here to enter text. County where child resides: Click here to enter text.

(Mver et al.. 2022: Whisenhunt, 2020)



Assessment (LASER Protocol)

Triage Assessment Scale for Students in Learning Environments
(TASSLE)

« Use a triage assessment form like TASSLE

St Meaber (Triage Assessment Scale for Students in

Learning Environments) at both the beginning

Complin nformation and end of a student crisis

« TASSLE helps determine the best plan of
action to keep students safe, de-escalate their
behavior, and increase their mobility

Observations (Check as many that apply)  Goal is for numbers to go down by 'U.Sing

Date: Location: Times: Contacted:

(Middle)

__ off medication _ harassment __ uncooperafive ° o ° ° °
"~ ballucnatng *** (_smells_sghts  __ coeraonntinidation ~ aisence of enotion/afct crisis intervention skills
sounds __touch) __ aggressive gestures _ impulsivity

___ bizarre behavior/ appearance __ reckless behavior ___ hiysterical

___ poor hygiene _ self i.njuriou&.; behm:'ipr_ ___ confusion _

__absurd, illogical, nonsensical speech ___ physically violent === — uaable fo follow siaple Triage Assessment (X = Initial Assessment/ O = Terminal Assessment)

__ paraneoid/suspicious thoughts _verbal threats to self or others directions

__ flashbacks. loss of reality contact __ suicidal/homicidal * __ unable YS control Fee lillg’i Behavioral Thiﬂkiﬂg

intoxi thinking/ izing emotions . . .

— infoxicated/drugged Smciigﬁiﬂw - __ cannot recall personal __Anger _ Fear _ Sadness __Approach __ Avoidance _ Immaobile __Transgression __ Threat __ Loss

e ' R information (phone,
ge;ﬂ“f;?;?ﬁ::ﬂ plan clear **~ address) * . u * ol . .
- ’ —lm?gﬂm?:;eg;g"fdas 1 23 4 5 6 7 8 010 234567 8 910 1 2 3 5 7 8 910
___ nonresponsive * nitial Total Score: Terminal Total Score: (if used)

=== removal from learning environment recommended  “additional evaluation recommended

Triage Assessment (X = Initial Assessment/ O = Terminal Assessment)

Feelings Behavioral Thinking
_ Anger  Fear _ Sadmess __Approach _ Avoidance  Immobile _ Tramsgression _ Threat  Loss
123 4567 8 910 1 23 4567 8 910 123 435 67 8910
nitial Total Score: Terminal Tatal Score: (if used)

(Myer et al., 2022; Whisenhunt, 2021, August 3)
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Assessment (TASSLE from LASER Protocol)

SEVERITY SCALES

1 z | 3 4 | 5 [5 | ] 8 | 9 10
No Impairment Alinimal Low Moderate Marked Severs Impairment
Impai Impai — t Impai
© Stable mood, O Affectelevated but | © Ewvidenceofpegative || O Faul:g. are 01 Faslings ars © Feslings are
conrrol of feelings genenlly fealings pronoumesd primarily negative nezative and bighly exmemely
AppIopriate and are increasmgly and are eagzented valatile or may be pronoumeed to being
mappropriate. ar b Doz stent devoid of feeling.
fimimishad

O Feelings are 0 Briaf periods of 0 Craration of feeling 0 Effiarts to conmal 0 Extremely limited O No ability to contrel

Appropriate shightly elevated mbenziy longer than emotions ane ot comtrol of emotions. fealings rgardless
negative mood. sifuation wamanis. always successfl of potential danger
0 z2lf or others.
© Emodons are under | < Emodons are C Emotions are 0 Emations notumder | © Emotions st to © Emotions of the
cantral. substantially under comirolled ut conol bt ramain genenalize from crisis ane
contral. focused on crisis foonsed on cnisls. cTisis event v ather penemalized to other
evant people and people and
sinztioms. sinmrions.

O Pesponses o O Pesponses o O Fespanses to 0 Besponses o 10 Fesponsss to O Camnot respond to
questons Tequests questons Tequests questons Tequests questions Tequests questions Tequests quesons Tequests
are calm and are emotional ar vary fom rapid and are emodonally n:mcnm)]jnm due becmss of
composad. composad. agitated to slow and volatile of bezinning of ImterfErEnce o

subdned. o shist domm m’ 5 BTN,

[ Behaviors are Behaviors mostly Behaviors are [ Bekawiors arz Bahaviors are likely | Behaviors are
sacially effective, ouriursts Eil maladaptive bat pot 0 mtensify cnss totally ineffective
Appropriate if present are Iﬂﬁi‘&'ﬂtm immeddiataly sinmation. and accelemre the

Inconssquential desmactive. crisis

O Daily fimrtioning O Can perform tasks o ann_msb 0 Performance of taks | O Ability to perform O Unable to perform
uminpedsd. needed for daily peeded for daily neadad for daily tasks nesded for even simple tasks

fancrioning with living rinima iy living is noticeably daily functioning naeded for daily

O Threat ar danger O Behavior 0 Behaviors minimal 0 Babawiorisa O Inpulsrvity bas the | O Behawsors are
Tomesistent. demonstrates threat o self or potential threat to potential in be hiphly destmactive

frostration, bt is aithers. self or others. barmfil to self or possibly to canse
nonthreateming, s, imjury/death to self
or others.

O Behavier is stable O Behaviers mostly 0 Behavior beooming 2 Upon request 10 Behawviors are very < Behavior is ouf of
i non-offensive. stahle and nom- umsable and behaviars can be diffirult to control contrel and

‘offznsive offanave. conmolad with even with repeated DAONCRIPONSTVE 10
effort. requests. TRqueSTs.

O Decisions are O Decisions maynot | O Decisians are 0 Decisions are 0 Decisions have the O Decisions are a
considemate af e conziderate of inconzideracs of affensive and ial 1o be clear and present

3 others aithers. AnRAZnise O il to self or danger to self and
others, others. others.

< Decisions are © Decisions © Deasons becoming ([ < Decisiens abot < Decisions are < Dedsion making
lozical and ‘becoming illogical, stz heginning to lozical, havs linle frematic or frozen
reasomabls, indacisive but only umreasonable, and interfare with basis in reality, and and not based in

with respect o generalized beyond general fimclioning. ga:ma;'.mcm.:@ eality and shufs
isis. crisis. 15 compromssed dowt gensral

O Perception of crisis | © Thinking 0 Thinkinz fooused on || © Thoughts are Hmited | O Thoushes aboat O Theoughts are
event substantally influenced Ty arsis, crisis rt oot all o crisls Srtuation and isis have become chaetic and
matches reality. ‘st under control. consumEng. are becoming all peTvasive completaly

consuming. controlled by criss

O Able to camy on O Able to camy on 0 Abiliry to cammy on 0 Besponses to 0 Defiant to requests O Requests and
reasonable dialog reasomahle dialog, reasomabls dialog questions and and questions guestion: e
mnd understand and understand and tricted and TEruests are and or iappropriate believed as threar
acknowledzs views acknowledzs views problems in restricted or with and and responded
of others. of others. i ding and imappropmate and antagooistic of agzTessively.

acknowiedzing denies = others.
views of others. views of othars.

O Problem solving O Problem solving Prohlem salving 0 Profblem solving 0 Problem solving O Problem solving mot
intact minimally blocked abilsty absent. obzenable with no

compromised abdlity i

ConCentrate.

o Ll el R ke

SEVERITY SCALES

1 2 | ] 4 | 5 & | 7 8 | ] 10
No Impairment Alimimal Low Moderate Marked Severs Impairment
Impairment Impairment Impairment Impairment

O Stable mood, O Affect elevated bat | O Ewidence of pezative || O Feelings are 21 Fealings ars 2 Fealinzs are

cantrol of feslings genanally fealing: pronoumosd primarily nesative pezative and bighty exremely
ATpTODTats. and are increasmely and are exazzenated valatile or pay be pronomeed to baing
mAppropriane. ar inzly Dnesshent devoid of fealing.

O Feslings are O Brief periads of 0 Draration of feling = Effforts to ontral 0 Extremely limited O No ability to cootrol
Approprate slightly elevatad ntenzify bonger than emotions are oot cootrod of emotions. Ehgmmﬁhh

negamve mood. sifuation wamants. ahways saccessfnl of potential danper
to self ar others

O Emotions are under | & Emodions are O Emotions are 2 Emobions not mmder 0 Emotions start fo O Emotions of the
canfral. substantially under comiralled ut cantrol kot remain generalize from CTI515 are

coniral. foouzed on crisis focused on crigs. (Tisis event to other gensmlired oo other
event peaple and people and
simaatioms. sifuarions.

T Pespomses T Pesponses o 2 Besponses to 7 Fesponses fo 2 Responsss to O Camnot respond to
uestions Tequests questons Tequests uestons Tequests questions TRquests s TS Teqassts Juestions Tequests
are calm and are emotiomal bt vany from rapid and ame emodionally poncompliant due i beause of
compesed. composed. agitarzd to show and vilatile or heginming mterference of inferference of

subdned o short dowm eImiions. BTN

* Rates students’ ABCs from 1 - 10
Minimal impairment: 3 -10

* Score from high to low to rule out

Moderate impairment: 11 - 19

Severe impairment: 20 — 30

more severe impairments

 Treat the most severe domain first
(Myer et al., 2022; Whisenhunt, 2021, August 3)




Setting (LASER Protocol)

EVERYONE | il B s o o WPy —
i% L»(((OW&(‘)("‘I‘(’A B -i ylliine. _~ * Seﬂ.:lng will .
— ‘-" \:\. & :zplcalllly tl>e in
=~ 1~ e schoo
¥ ST . counseling
(,ounselm o Dept 3 , B office
’  Safety of the
student and you
as counselor
comes before
anything else

(Mver et al.. 2022: Whisenhunt, 2020)



Ethical Behavior (LASER Protocol)

Autonomy
the right to

5 TEACHING -
cpntrgl the i RU%EE'EH|@S HEROR
direction of L& UngE A WANE
: one’s life 22 A[?IAQEMENTMmﬁA
Verasity Non- SHAND MOR Agklgl'gyﬁgm
speaking maleficence EChE gc:orvw\ N ATON ST
truthfully avoiding ADV' NosoDY omce | Z8 Z &
with actions that VS-RLT_IIEJU WEET NG E sevnaR § A ) L%ég
students cause harm %JleGN\ORGOT EDEEENT SI@%
: e VO A 08
Ethlcal gLL 33 %wt‘ TE&->-IC4PERSON; DECENCT) E

CORPORA

HanoLET ERP

CLOSEUP

. < O MW‘?EDL‘?GR:?PHY O_E <
Fidelity BehaVlOl' é D: <[zzm i

honors : C HOlCE HAO2 2 T
e Beneficence BUSINESSMANmHONESTY Z o

- working for PA"H°N°RABLEZ:UVALUES°O%"

s & fulfilling orxing fo ST PEOPLES 1) 757

the good of CONCEPTUAL. Lo,

one’s gty
respon- Justice

POINTMOTIVATION
the student
sibilities treating

students
equitably &

fostering

equality

IGHTTE

(Forester-Miller & Davis, 2016: Myer et al.. 2022: Whisenhunt. 2020)



Resolution (LASER Protocol)
9 Intervention Strategies

Creating Awareness

assist students in exploring
their thoughts & behaviors
that are relevant to the crisis
in the “here and now”

s Promoting Expansion

help students understand
and appreciate the different
elements of crisis (remove
tunnel vision)

Promoting Mobilization g

brainstorm with students to
develop coping and
problem-solving skills by
using past ways of coping

Allowing Catharsis

allow students to express
their emotions without
escalation of behavior

s Emphasizing Focus

compartmentalize the crisis
into specific manageable
components

Providing Support

ensure students know their
reactions are common, they
are not alone and help them
find ways of support

m Implementing Order

prioritize the issues and how
students respond to each
issue

m Providing Guidance

explain the context of the
crisis, explore previous
coping mechanisms, and

provide further resources

s Providing Protection

protect students from harm
by minimizing the risk of

suicide & self-harm

(Mver et al.. 2022: Whisenhunt, 2020)




Vi LAPC Model of
/" "\ Crisis Intervention

Caviola & Colford, 2006



LAPC Model

LAPC = Listen, Asses, Plan & Commit
Student is upset but not hysterical
Frequent flyer or first-time student
Significant or perceived crisis

« Fight with friends

» Breakup of romantic relationship

* Bad grade on a test
Assessment is key in determining student is
not at Level 4 severe/acute

Level 2 - Significant

(Caviola & Colford, 2006)



Listen (LAPC Model)

» Useful when talking about the crisis event, exploring

Op en-Ended Questions options, and discussing support system

» Use when student is not in acute distress

« Useful during times of acute distress and when students are

Closed-Ended Questions volatile, hostile, or hysterical

 Gain commitment to safety plan if needed

ReStatement & Summary * Paraphrase to help students know you are paying attention

and are present

Clarific ation « Can help validate crisis experience and emotions

* Use “I” statements and present-focused language to

Owning Feelings facilitate rapport

* Don'’t invalidate or make judgements about feelings

* Basic attending skills

Facilitative Listening * Help students understand the full impact of crisis

» Make eye contact, head nods, and have a warm & calm
demeanor

Fundamental Listening Skills



Listen (LAPC Model)

Communicate to students that they’re heard,
safe, and in control

Pay attention to both verbal and nonverbal

messages

Respond to basic needs (ex: food, water, shelter,
clothing)

Don’t fall into the trap of hearing what you think
is happening rather than what is actually
happening from your students’ POV

Caviola & Colford, 2006; Studer, n.d.



Assess (LAPC Mo

Can be a structured assessment
(e.g., TASSLE) or informal process

el)

Used to gain more information Are you it
.. , . thinking brings you
about the crisis from students’ point- about into my
of-view harming office
? ?
Helps you formulate an accurate ST today:
p.ictt.lre of what needs are unmet or o Why at this
risk is present p—— time are
Assess all verbal and nonverbal told? you coming

.. ) to see me?
communication to direct the course

of the intervention

If you fail to listen correctly to the
student, your assessment will not
target the correct areas, and the
student will not feel heard

When did
this
happen?

(Caviola & Colford, 2006; MacDonald, 2016; Studer, n.d.)



Assess (LAPC Model) - Affect

Cognition £ 3 Behavior




Assess (LAPC Model) - Affect

Affect = Feelings/Emotions
Most crises involve some type of loss

* Perceived You seem

* Past, present, or future as if you’re
Range of negative emotions You seem able to

» Apprehension courageous. :

. Anxiety figure out

. Fear what to do.

* Anger

 Sadness

Listen for positive emotions and give
voice to these, which can facilitate
resolution and give students strength
» Courage
» Compassion

\'\\*‘ "‘JI \

(Caviola & Colford, 2006; Studer, n.d.)



Assess (LAPC Model) - Affect

\ o,

(” "‘f\ A CAUTION
(- ‘\
{ @ By not expressing

emotions, it may
result in mental health
iIssues Iin the future




Assess (LAPC Model) - Affect

HOW ARE YOU FEELING?Z




WORKING THROUGH MY

FEELINGS

QR

@

PAUSE AND TAKE DEEP
STOP oo

NAME THE EMOTION

-~ WHY DO YOU FEEL
% THINK Zmme:

- WHAT ARE THE OPTIONS?

(HOOSE HOW TO REACT.
ALL FEELINGS ARE OK!
SPEAK WITH SOMEONE YOU
TRUST IF YOU NEED TO.

B Y

Assess (LAPC Model) - Affect

HOW BIG IS MY PROBLEM? |
e TNY s
W T

Normally you can easily fix these problems on your own without
- an adult’s help. No one gets hurt and it doesn’t last long.

-~  MEDIUM

These problems might affect not only you but others as well,
can hurt feelings and might need an adult to help fix them.

BIG

Big problems can be overwhelming and can’t be solved alone.
They might affect other people, can last long and be dangerous.

EMERGENCY

These are very serious problems that can take a long time to
fix, affects people and need to be addressed inmediately.




Assess (LAPC Model) - Affec

Feelings Wheel

A lealings wheel is a tool to help you Identity emotions you experence. Once
you better understand your emotions you can earn good ways 10 respond to
them

Happy

Content
Cheartyd
Proud
Conlident
Slity
Erargotic
Excited
Enthusiastic
Eager
Hooahul
Optimistiz
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f.:aj'.'?nrg
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Assess (LAPC Model) - Affect

The Feeling Thermometer

10. Out of Cﬂﬂtf‘
9. Can't Handlg ;raaﬂr.sﬁc;
g. Really Tough
7. Pretty Tough
6. Getting Tougy,
5. Not too Goog
4. Starting to Bﬂth
3. Just a Little Un e
2. A Little TWlng asy,
1. Piece of Cake;

Aureen P. Wagner Ph.D. Copyright 2001

(Treating adolescents with posttraumatic stress disorder PTSD in a school-based setting, 2012)



Assess (LAPC Model) - Affect

KEY

O tove
Q nappy
O
D angry
0 vorried
0 afraia
Q

Q
Q

(Treating adolescents with posttraumatic stress disorder PTSD in a school-based setting, 2012



Assess (LAPC Model) - Affect

';, 2 , b\.

Ay




Assess (LAPC Model) - Cognition

\

‘ Cognition " Behavior




Assess (LAPC Model) - Cognition

* Cognition = Thoughts
 Ask yourself:
« What is the student’s perception of the
event?
» Is the student thinking logically?
* [s the student being realistic or in
denial about what occurred?
» Is the student over-responsive or
under-responsive to the crisis?

A

(Caviola & Colford, 2006; Studer, n.d.)



Assess (LAPC Model) - Cognition

=>

 Asses the student’s spoken language

» Does the student speak in past, present, or future tense
 Past —loss (what triggered this?)
* Present - transgression (something bad is happening at this moment)
 Future — may imply a threat to themselves or basic needs

Caviola & Colford, 2006; Studer, n.d.



Assess (LAPC Model) - Cognition

%)

 Can the student logically relate the story?
* When emotions and thoughts don’t work together, the harder it is for the student

to make sense of the crisis
* The clearer and more consistent the student is, the less severe of a reaction

(Caviola & Colford, 2006; Studer, n.d.)




Assess (LAPC Model) - Behavior

Cognition ‘ Behavior ’



Assess (LAPC Model) - Behavior

What is the intention of the student’s behavior?
» “All behavior is an attempt to communicate a need.”
» Behavioral reactions are attempts at resolving issues
involving the crisis
Beneficial behaviors help resolve the crisis
 Coping skills
* Significant others
Detrimental behaviors add fuel to the flame
* Drinking
* Drug use
 Acting out

 Pretending like nothing is wrong A

Passive behaviors are also harmful
 Sleeping

(Caviola & Colford, 2006; Studer, n.d.)



Plan (LAPC Model)

Con .
“Ping y
€chg nj Goal — help
sm-S' student
o return to
e § normalcy
<~ (and class) as
Assist student . soon as
in developing A .
Empower immediate and pose e
student to feel long-term plan
Help student more in
. recover from the control of life
Meet with student emotional impact . and crisis
immediately to of crisis

address crisis

(Caviola & Colford, 2006; Studer, n.d.; Whisenhunt, 2020; Whisenhunt, 2021, August 2)



Plan (LAPC Model) - Coping Skills

ng skills
e to try:

0

(o]
=0
o=

STRONGALIFE
i Coping skills
| already use:

ngs, reguce stress and

nyone can use to manage thei
handle life's ups and d )

Coping skills are tools or strategies

become more resilient (better ab

Be active Find your calm Get creative Connect wi Shift your
others mindset
Put on music Take some Color, draw Cuddle or play Think of
and dance deep breaths or paint with your pet something positive
Build with Legos Listen to music or Flay with Play-Doh Read a book Focus on one thing
or blocks sing a song or sand with someona you're grateful for
Do 10 L M Play an o By Identify your top
T and count to 10 or i e a friend or family e she
jumping backward from 100 member 9
Run in place for Take a quiet Make up 4 song Work with someone so:el'trll'l';:gbs;l:ﬂe
20 seconds break or rest on a puzzle locking forward o
Bounce a ball Hawe a drink of Write abaut your Write someona Foous on the
ar play catch cold water thoughts or feelings a letter present moment
It is difficult to learn semething new when we are anxious,
CGiofr 2 walk, Share your feelings Think about angry or distracted, so try to practice any new coping skills
N Blow bubbles Create a dance with someone something that when you are calm.
run or hike
you trust makes you laugh
Think of a calm Ehalica Petia
Squeeze a stress ball e o B Write a poem Ask for help ("1 didn't fail;
PEY P | learmed”)
For more coping skills ideas, visit
Look at pictures of a Make up a Call a friend Focus on what is
new game to catch up in your control

oGSl tch favarite memory

(Teaching kids healthv cooine skills. 2022)



Plan (LAPC Model) - Breathing

» Stretch out palm

» Use index finger of opposite hand to
trace fingers

 Inhale when index finger is going up the
finger

» Exhale when index finger is going down
the finger




Plan (LAPC Model) - Breathing

 Make a fist
Inhale and count from 1 —5
with your fingers

Hold your breath for 5
seconds

Exhale and count from 5 — 1
with your fingers

Make a fist and hold your
breath for 5 seconds




Plan (LAPC Model) - Breathing

SQUARE
BREATHING

12 3 4
braathe in %or 4 seconds

Square Breathing

Begin by slowly exhaling

Gently inhale through your nose for a
count of 4

Hold your breath for a count of 4
Gently exhale through your mouth for a
count of 4

Hold your breath for a count of 4

(You can also give your students a cut-out
square or index card to trace and keep)



Plan (LAPC Model) - Breathing

( Good Air / Bad Air
Meditative Breathing

U
* Inhale through your nose for a

count of 5 as you silently tell
yourself you are breathing good
air into your body

 Exhale through your mouth for a
count of 5 as you silently tell
yourself you are breathing the
bad air out of your body

Breath ~ Exhalation



Plan (LAPC Model) - Breathing

U Blowing Dandelions 1

» Imagine a dandelion flower

» Take a deep breath in through
your nose and then blow the air
out slowly out of your mouth,
sending the seeds into the air

* Repeat 3 times




Plan (LAPC Model) - Breathing

U Alternate Nostril Breathing 1

« Use your thumb to close your left nostril and inhale for 5 seconds

« Use your ring and pinky fingers to close your right nostril and hold your breath
for 5 seconds

« Release your thumb from your left nostril and exhale for 5 seconds



Plan (LAPC Model) — Relaxation/Calming

Spotify Playlists

ADD SONGS

8 Victory
|

Steven Cooper

! InYour Car
No Aloha

Domectic Sweater

Great Divide - Ira Wolf

CE Devices available



Plan (LAPC Model) — Relaxation/Calming

CCSD / School Counseling
Virtual Calming Center

pror 3 i L A L NS
i 0 « ‘ o ) Ve ot vy A""o‘ K
y [N, 74 R 5 s & ¥y )

Support Hotlines :
& Textlines

Animal Webcams

Nature Sounds
& Music

Visual Relaxation Puzzles & Games Color/Creative

(Cobb County School District, n.d.)



HEADSPACE

0

CLEARFEAR

C

CALMHARM

Learn how to relax,
manage stress, and
focus your encrgy to
become more centered
and well rested. Create
a calm and positive
environment with
Headspace

Learn how to overcome
anxiety. relax, and
change thoughts,
behaviors, and
releasing emotions with
Clear Fear.

Waorries about self-
harm? Calm Harm
provides tasks to
help vou resist or
manage the urge to
self-harm

Self-help for anxiety
management (SAM)

Happyfeedis a
gratitude journal app
that helps you reflect
on good things cach
day. Create a private

diary filled with

happy memories,

Or jomn a group

Calm 1s an app focused
on teaching techmques
for sleep and stress
reduction through
breathing programs,
stretching exercises,
sleep stonies & relaxing
music

Plan (LAPC Model) — Relaxation/Calming

Everyone needs some tools in
their toolbox when they are
feeling stressed or overwhelmed.
Check out these apps!

Scan the Linktree QR Code
for direct access to the apps




Plan (LAPC Model) - Visualization

D The Lemon Squeeze 7

* Reach up to the tree and pick a lemon
with each hand

* Squeeze the lemons hard to get all the
juice out

* Throw the lemons on the floor and
relax your hands

* Repeat until you have enough juice for a
glass of lemonade

 After your last squeeze, shake out your
hands




Plan (LAPC Model) - Visualization

D Shaded Circle

» Draw a circle for 100% of your time
» Shade in a portion when a problem occurs
 Ask the student to think about the unshaded
area:

» What is different about these times?

* What are you doing at these times?

* Who are you with during these times?

* When do these behaviors occur?

« What happens just before these times?

« What happens after these times?



Plan (LAPC Model) - Visualization

> an
R b \*\.‘\@\\ tcon’

(hommq to think
before you

i?

Bowm Other
feoplefee!l

"\0 Neother

Tohmg lore

of Mysel
' MhotOther

=
Pesple Say

ThePost

Whot Other Your fomity «,‘. ¢
Yo«t sum Color fecple e 0

WhotOther
PeopleLike
or Don't Like

Circle of Control

Draw a circle

Draw/write what you can control
inside the circle

Draw/write what you can't
control outside the circle



Plan (LAPC Model) — Thought Stopping

©

Recognize

 Help
students
identify the
first signs of
negative
thoughts so
they can be
crushed
before fully
developed

« Examples
increased
heartrates,
anger
intensifying,
shaking

%

Refuse

 Students
must refuse
to allow
negative
thoughts to
continue

« Examples
visualize a
stop sign,
snap a
rubber band
on wrist

ap

Relax 1@‘3‘

» Teach
students
relaxation
techniques

« Examples
deep
breathing,
visualization

Pa

Reframe

* Replace
negative
thoughts
with positive
images or
thoughts

« Examples
“‘lamin
control of
myself.”

“I can
choose how
[ think or
feel.”

«

* Resume
activities
with
confidence
and control.

Resume

* Goal
students are
able to
return to
classin a
timely
manner




Plan (LAPC Model) — Thought Stopping

U 5 Senses Grounding Exercise ]

Iokelaideepibreathnliookiarovnd youiandnames

Things you 3 Things you

5 can see can hear
&
Thing
Things you L 1 you

can feel Thinas vou can
g5y U7 taste

can smell |

== =l 112)") =



Plan (LAPC Model) - Thought-Stopping
IHOUGHIFST®©RPING

Say, “Stop!" in your mind Snap your fingers Imagine a big red stop sign

Picture your worry as Picture your worry as
a bug. Squash it! a balloon. Pop it! Get up and move!

XL O

Sing a song Replay a memory Set a timer




Plan (LAPC Model) — Thought Stopping

D YouTube Playlists

SOTEDS - Rum for Your Wile

https://wwwyoutube.com/watch?v=]bn3rOPmRI9w&t=1s https://www.youtube.com/watch?v=C4RWSYVRO=W



https://www.youtube.com/watch?v=jbn3rOPmR9w&t=1s
https://www.youtube.com/watch?v=C4PWgYVhQ-w

Plan (LAPC Model) - Significant Others

Social Support Network
» Help student develop a list of significant

Community ‘ others they feel comfortable talking to
Member Partner Neighbor * Positive friends
* Trusted adults (1-2 in school building)
9 * Mentors
e\"\ * Community (e.g., neighbors, religious
community, etc.)

: : e Famil
Friend Farnily Teacher U
Member



Plan (LAPC Model) - SFBT

Problem Talk

vs Solution Talk

solutions

what is wanted

language

Being curious

(Hopson & Kim, 2004)

N
what is
working

i}

what is
going well

a

Suspending
judgement

+

strengths

O

action toward
preferred future

¢

Making a
difference




Plan (LAPC Model) - SFBT

D Scaling Question 7

» Have student rate their crisis on a scale
from1-10
 Ask probing questions

* How is the crisis affecting you right
now?

* Where do you think the problem
should be ranked tomorrow or next
week?

* What is one thing you can do to
increase your number by one, meaning
how can you move on the scale from a
4 to a 57

(Hopson & Kim, 2004)



Plan (LAPC Model) - SFBT

|  Future-orientated question focuses on what
would be an ideal situation if a miracle took

|
| THE place and students could control their ABCs
while dealing with the crisis
 Allows students to think about an unlimited
M | R AC I_E range of possibilities

» Example:
 If you woke up tomorrow and a miracle
happened so that you could manage the
crisis, how would you be acting
| differently?

QUESTION \

(Hopson & Kim, 2004)



Commit (LAPC Model)

Student
Crisis
Intervention
Plan

Important for students to commit to a plan that
supports their autonomy
Plan should cover how to cope through the next
few days (not a 6 month plan)
 This is about “now” and the next few days to
help them get on their feet faster
Have the students be involved in the process, so
they will buy more into committing to a plan
 SMART goals
* Summarize plan
 Gain verbal or written acknowledgment (“Yes,
I can do that.”)
» Have students restate the plan
Check in with students 1-2 days later

(Studer, n.d.)



Commit (LAPC Model)

e
W
dche

D My Coping Toolbox 7

Age: Early Elementary School

Give the student a blank toolbox

Have the student add helpful tools (e.g.,
breathing exercises, going for a walk,
playing with their dog, etc.)

You can collaborate with the student to
help fill up the toolbox, but encourage the
student to fill up their toolbox themselves
The student can write or draw the tools
Copies will be made for the student,
parent/guardian, counselor, and teacher

(Studer, n.d.; UCSF Department of Psychiatry and Behavioral Sciences, 2019)



Commit (LAPC Model)

N N -A‘—A‘.- _____

ey MY PERSONAL | Age: Mid-Late
CRISIS PLAN Elementary
| know I'm : School
*r'gﬁ:ﬁ(?he" Some good ways to distract myself ar;:

Things that hel ways to keep
me when | fee myself and my
this way are: space safe:
Some safe people

| can reach - :
. out to are: s i
Lists 1 : ;
significant ; : ;
others 5 . :

Other resources | ¢can
use to get myself care:

CRISIS TEXT LINE:
text HOME to 74ITH1

;_*
S

(Studer, n.d.)



Commit (LAPC Model)

STRONGALIFE

Coping skills are tools or strategies

become more resilient (better ab

Find your calm

Be active

Take some

Put on music
deep breaths

and dance

Build with Legos Listen to music or

or blocks sing a song
2 alfdm;:uﬁtelfsor
jumping jacks backward from 100
Run in place for Take a quiet
20 seconds break or rest
Bounce a ball Hawve a drink of
ar play catch cold water
SRR Blow bubbles
run or hike
Think of a calm,
Squeeze a stress ball happy place

Look at pictures of a

oGSl tch favarite memory

nyone can use to manage thei
handle life's ups and d )

Get creative

Color, draw
or paint

Flay with Play-Doh

orsand

Play an
instrument

Make up a song

Write abaut your
thoughts or feelings

Create a dance

Writz a poem

Make up a
new game

ngs, reguce stress and

Connect wi Shift your
others mindset
Cuddle or play Think of
with your pet something positive
Read a book Focus on one thing
with someona you're grateful for
a fri::d or family Kentify your top
threa strengths
member
Work with someone so:el'trll'l';:gbs;l:ﬂe
Lt looking forward to
Write someone Facus on the
a letter present moment
Share your feelings Think about
with someona something that
you trust makes you laugh
Practice reframes
Ask for help ("1 didn't fail;
| learmed”)
Call a friend Focus on what is
to catch up in your control

(Teaching kids healthv cooine skills. 2022)

ng skills
e to try:

0

(o]
=0
o=

Coping skills
| already use:

It is difficult to learn semething new when we are anxious,
angry or distracted, so try to practice any new coping skills

when you are calm.

For more coping skills ideas, visit




Commit (LAPC Model)

Crisis Management Plan for

if wou are funving thoughts of deatf or swicice, coll or text 9388,
if you peed immediate assistance, ool 911 or o to o hospital emengency room.

‘What are signs that | am in crisis?

‘Which personis) would | prefer to help me in & crisis?

MName Phone/ Location
‘What they need to know
Iy Feelings, Thoughts, and Actions How They Should Respond
Eegrnple: aen crying ond feel ke | can’t be in chass Exgemple: Listen o me tolk ang ket me fisten fo my Spotify
hevouse Mmoo upset. plaplist for a few minrtes.

How will | know when | hawe recovered from a crisis?

Things that | need to do for myself every day while | am in orisis:

Things that can wait until | feel better:

‘What are signs that | might need further helps?

(Modified from DBSA. 2023)

Additional Resources

Name

Description

Contact

Geargia Crisis & Access Line (GCAL)

A free 24/7 helpline providing mental
health resources

1-800-715-4225
www. geargiacollaborative.com

Crisis Text Line Reach a trained counselor by text Text "GA”™ to 741-741
message.

968 Suicide & Crisis Lifeline Na matter where you live, you can Call or text 968
easily access 24/7 emotional support. | httpe://988lifeline org/ch

CLEARFEA

CALM HARM

M

ental Health
Toolbox

Scan the Linktree QR Code
for direct access 1o the apps




ommit (LAPC Model)

Crisis Management Plan for L

If you are having thoughts of death or suicide, call or text 988.
If you need immediate assistance, call 911 or go to a hospital emergency room.

fteolofy vreatin

What are signs that | am in crisis?
Cvying, 1 tant pay atténtti, cant

Which person(s) would | prefer to help me in a crisis?
Name Phone/L

wiocondoo SN | E——— |

P ach o ¢ | =—_— L . .
M Az ey | Lists significant others

What they need to know

‘My Feelings, Thoughts, and Acti How They Should Respond

Example: | am crying and feel like | can’t be in class Example: Listen to me taik and let me listen to my Spotify

| because I'm too upset. playlist for a few minutes.

H(@! v“v] uveYywwnllped et me it v fnende

and 1 tant tacud on Clads gwnd Jovinal

| anl cvqwﬂq and h<tg wmie calm down und |
Wy v v entitiinng do detp bveatns wirm vt

How will | know when | have recovered from a crisis? ;
| dont €cel Sick ongd Cdp prédiind woywmally #gem

Things that | need to do for elf every day while | am in crisis:
ol knal iy mﬂ“)ouqm; an ad ?«’H-uuu and eyioyifzé

vy wental ViCdiTp Taik 10 fvifmndd oind Wik Maviiagia
Lu.;”-nr.% mrenang 2 ind

Things that can wait until | feel better:
{} Ly z&} 10 padyHef

What are signs that | might need further help? _ AWK
| dont S1av] +n €0 weit€y gy | ftavi '[(I..%} wuvie

NOT TOIETNG D PPOPie oy (01 [01a1141g

(Modified from DBSA. 2023)



A GATE
De-escalation Techniques

Adopted from SAMHSA, 2009




GATE De-escalation Techniques

Le

4 —

GATE

 Gather information

 Access supervision

» Take responsible action

* Extend the action
Student is sad but can function in class
Generally just needs someone to listen to
Level 2 - Significant them

Already has strong set of coping skills

(Adopted from SAMHSA. 2009)



De-escalation Strategies (GATE)

Ask open-
ended
questions

Fundamental g ..ic 2

raciitative  Counseling ~ summary
g Skills clarification
Owning

feelings

(Whisenhunt. 2020)
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Real Lite Crises
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Jl.r.l ﬂj'fl.UU’.i V“//Iffc‘,t
WwWould You Do?

>mall group activity




Group Activity: Real-Life Crisis Scenarios

Split up into groups of 3-4 by elementary, middle, and high school

Spend a few minutes and complete the following:
Read the scenario

Identify the crisis & ABCs .‘-
Determine the severity level of the crisis

[s this a perceived crisis?
Which intervention would you use? k.

X

What would your next steps be? ‘ -‘
. h_M

How would you follow up with the student?

Anything else?

Share with the group



Group Activity: High School Example

A junior did not get the science teacher she wanted at the beginning of the second
semester. She spent the entire day crying in the counseling office because her
schedule would not be changed. She refused to go to class. She is a frequent flyer, has
been hospitalized previously for suicidal ideations, and sees a therapist once a week.



Group Activity: High School Example

Crisis Breakdown
How does this meet the definition of crisis?

ABCs

Severity level of crisis
Perceived crisis?
Intervention

Next steps

Follow up
What else?

School Counselor Response

Trigger — bad experience with previous teacher
Feelings — helplessness and loss of control
Duration - temporary

Affect — distraught, upset

Behavior - crying, refusal to go to class
Cognition — the teacher hates her, she will be
miserable all semester, she will be picked on by
the teacher, she will earn a bad grade

Level 2 Significant
Yes
LAPC

Thought-stopping, relaxation, review of Crisis
Management Plan (she already had one)

Next 1-2 days

Follow up with therapist (release form) and
teacher (with student permission)



Crisis Breakdown School Counselor Response

How does this meet the definition of crisis? « Triggers
* Duration
ABCs + Affect (feelings)

* Behavior (actions)
* Cognition (thoughts)

Severity level of crisis * Level 4 — Severe/Acute
* Level 3 — Considerable
* Level 2 — Significant
 Level 1 - Manageable

Perceived crisis? * Yes
* No
Intervention » Safety protocols provided by county/school

« LASER - assessment with TASSLE
« LAPC - informal assessment
* GATE - talking, possible informal assessment

Next steps * Coping mechanisms
* Crisis management plan

Follow up  When would you follow up with the student?
What else? * Any other suggestions or ideas?



Group Activity: Elementary School 1

A 5th grade student came in distressed and crying because she didn’t bring the correct shoes for
an after-school activity. She didn’t want faculty to call her parents because she thought she would
get in trouble because the parent had reminded her several times. She was crying so hard that it
was causing rapid, shallow breathing and she became increasingly more upset.

Crisis Breakdown
How does this meet the definition of crisis?

ABCs

Severity level of crisis
Perceived crisis?
Intervention

Next steps

Follow up
What else?



Group Activity: Elementary School 2

A 3 grade student came to the counselor upset because his friend in his class moved
away. He then began saying that he had no friends and nobody liked him. He felt

disconnected from his peers and was worried about sitting alone in the lunchroom later in

the day. Crisis Breakdown

How does this meet the definition of crisis?

ABCs

Severity level of crisis
Perceived crisis?
Intervention

Next steps

Follow up
What else?



Group Activity: Elementary School 3

A student’s father was just released from prison for domestic violence. He will now search
for her and her mom’s new location to kill mom. The student is scared to return home and

is fearful for her safety.
Crisis Breakdown

How does this meet the definition of crisis?

ABCs

Severity level of crisis
Perceived crisis?
Intervention

Next steps

Follow up
What else?



Group Activity: Middle School 1

A teacher called the school counselor to the classroom because a student was laid out on the floor crying
hysterically. She was upset because she had lost her brother—she wore his ashes around her neck. She
swore that she had put him around her neck at breakfast this morning, but now he was gone. The school
counselor and the student searched the bus she rode on, the cafeteria, and the trash where the students

dumped all their leftover food. They retraced her steps...all the while she is screaming louder and louder and

to no avail. o
Crisis Breakdown

How does this meet the definition of crisis?

ABCs

Severity level of crisis
Perceived crisis?
Intervention

Next steps

Follow up
What else?



Group Activity: Middle School 2

A student’s dad died when he was very young. His grandmother just became very sick
and is now in the hospital. The student can’t visit his grandmother in the hospital.

Grandma is his “person”, and he is very worried about her. He goes from inconsolably
crying to acting out all week.

Crisis Breakdown
How does this meet the definition of crisis?

ABCs

Severity level of crisis
Perceived crisis?
Intervention

Next steps

Follow up
What else?



Group Activity: Middle School 3

A fight erupts between two students in the cafeteria during lunch. One student stabs the other with
a knife in the throat in front of several hundred students and faculty. An ambulance is called, the
police arrive, and the school is on a Code Red lockdown. A student who witnessed this fight is
now scared to be at school, refuses to go to class, and doesn’t want to be in the cafeteria.

Crisis Breakdown
How does this meet the definition of crisis?

ABCs

Severity level of crisis
Perceived crisis?
Intervention

Next steps

Follow up
What else?



Group Activity: High School - 1

A senior feels so overwhelmed with a full schedule of AP classes, a dual enrollment calculus class through
Georgia Tech, and an extra AP class through Georgia Virtual School. He has a complete breakdown in front
of the assistant principal who brings him into your office sobbing. He is fearful that his early action
acceptance from his highly selective college will be revoked if he doesn’t earn all A’s again this semester.

Crisis Breakdown
How does this meet the definition of crisis?

ABCs

Severity level of crisis
Perceived crisis?
Intervention

Next steps

Follow up
What else?



Group Activity: High School 2

A student’s mom found a vape in her bedroom in the morning before school. She and her mother got into an
argument on the way to school about this. The student is now grounded and is no longer allowed to attend a
concert she was looking forward to going with her friends. The student is distraught in your office after
being dropped off at school.

Crisis Breakdown
How does this meet the definition of crisis?

ABCs

Severity level of crisis
Perceived crisis?
Intervention

Next steps

Follow up
What else?



Group Activity: High School 3

A freshman’s girlfriend broke up with her over the weekend. The ex-girlfriend is now telling their mutual
friends that she never really liked her and didn’t want to kiss her at a party on Saturday night. The student
is hysterical in your office because she feels like no one will ever want to date her and that people will think
she assaulted her ex-girlfriend because of what she told their mutual friends.

Crisis Breakdown
How does this meet the definition of crisis?

ABCs

Severity level of crisis
Perceived crisis?
Intervention

Next steps

Follow up
What else?
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Resources

Relaxation / Calming / Thought-Stopping / Visualization Exercises on YouTube
5 Minute Grounding Guided Meditation - https://wwwyoutube.com/watch?v=TsSbCntmMHo
5 Senses Grounding Technique - https://wwwyoutube.com/watch?v=30VMIEmA114
ASMR for Worry & Stress - https://wwwyoutube.com/watch?v=09T7{f7RIpDE
Guided Imagery Exercise for Kids & Teens - https://wwwyoutube.com/watch?v=g4iHKY2p5bY
Guided Visualization for Kids: A Rainbow Journey - https.//wwwyoutube.com/watch?v=zgs5mOklk2Q
Heartbeat: A Mindfulness Exercise to Calm Your Emotions - https.//wwwyoutube.com/watch?v=3iUf73v921]
‘The Lemon Squeeze - https.//wwwyoutube.com/shorts/P0010wgZ{Do
‘Thought-Stopping Exercise - https://wwwyoutube.com/watch?v=Npvrw8DEXIQ

Relaxation / Calming / Thought-Stopping / Visualization Handouts
5 Senses Grounding Technique

Body Map of Feelings
Calming Apps

Circle of Concern

Coping Skills from CHOA Strong4Life
The Feeling Thermometer

Thought Stopping Strategies for Kids



https://www.youtube.com/watch?v=TsSbCntmMHo
https://www.youtube.com/watch?v=30VMIEmA114
https://www.youtube.com/watch?v=09T7f7RlpDE
https://www.youtube.com/watch?v=g4iHKY2p5bY
https://www.youtube.com/watch?v=zqs5mOklk2Q
https://www.youtube.com/watch?v=3iUf73v92lI
https://www.youtube.com/shorts/P0010wgZfDo
https://www.youtube.com/watch?v=Npvrw8DEXlQ
https://0515426c-9b96-4472-9fad-d4a84dd4900a.filesusr.com/ugd/52ce70_0ec125cc86464a9aa6c9a6ea53ba6f85.pdf
https://0515426c-9b96-4472-9fad-d4a84dd4900a.filesusr.com/ugd/52ce70_32596b59deef4201b1237cbeef0ffa1d.pdf
https://0515426c-9b96-4472-9fad-d4a84dd4900a.filesusr.com/ugd/52ce70_f8c8192e96624b868cce8bf35f278ca4.pdf
https://0515426c-9b96-4472-9fad-d4a84dd4900a.filesusr.com/ugd/52ce70_cb29c16da8864ef09d1adf60c3f2dd03.pdf
https://0515426c-9b96-4472-9fad-d4a84dd4900a.filesusr.com/ugd/52ce70_80645754986d42a5951abd4b74a78c10.pdf
https://0515426c-9b96-4472-9fad-d4a84dd4900a.filesusr.com/ugd/52ce70_c3e8e2f9a12746efad391c887b0f2ad5.pdf
https://0515426c-9b96-4472-9fad-d4a84dd4900a.filesusr.com/ugd/52ce70_6fa1510a185f4665a0289b0cba47f73e.pdf

Resources

Breathing Exercises on YouTube
5 Finger Breathing - https://wwwyoutube.com/watch?v=HOVZgpyVQ78

Alternate Nostril Breathing - https://www.youtube.com/watch?v=MTTACuYBu3k

Blowing Dandelions - https://wwwyoutube.com/watch?v=XCE42yRyWio
Good Air Bad Air Meditative Breathing - https://wwwyoutube.com/watch?v=cvflhGzINJ4

Square Breathing - https://wwwyoutube.com/watch?v=_YInUSAFwAE

Spotify Playlists
Spotify Playlist: Breakup Mix - https://open.spotify.com/playlist/37i9dQZF 1 EIhrKu07W6FWB
Spotify Playlist: Calming for Young Kids - https://open.spotify.com/playlist/3Ui9iuJ7Gh3UzexSxAVwWNI
Spotify Playlist: Chill Vibes for Adolescents - https://open.spotify.com/playlist/ 18VfTDI7gRw6hBT4r7LrGF
Spotify Playlist; This is #Calming - https://open.spotify.com/playlist/3719dQZF 1DZ06evO2bimiU

Webinars
Counseling Kids in Crisis - https://videos.schoolcounselor.org/counseling-kids-in-crisis (must be an ASCA member to vigWw)

LASER Protocol Tutorial — https://wwwyoutube.com/watch?v=XyIYc263WBQ

Triage Assessment Form (e.g., TASSLE) Tutorial - https://wwwyoutube.com/watch?v=MDNgsazek34



https://www.youtube.com/watch?v=HQVZgpyVQ78
https://www.youtube.com/watch?v=MTTACuYBu3k
https://www.youtube.com/watch?v=XCE42yRyWio
https://www.youtube.com/watch?v=cvflhGzINJ4
https://www.youtube.com/watch?v=_YlnUSAFwAE
https://open.spotify.com/playlist/37i9dQZF1EIhrKu07W6FWB
https://open.spotify.com/playlist/3Ui9iuJ7Gh3UzexSxAVwNl
https://open.spotify.com/playlist/18VfTDl7gRw6hBT4r7LrGF
https://open.spotify.com/playlist/37i9dQZF1DZ06evO2bimiU
https://videos.schoolcounselor.org/counseling-kids-in-crisis
https://www.youtube.com/watch?v=XyIYc263WBQ
https://www.youtube.com/watch?v=MDNqsazek34

Resources

- Crisis Plans (blank)
* 9 Crisis Intervention Strategies
» LAPC Quick Guide
« LASER Model

 Triage Assessment Scale for Students in [.earning Environments (TASSLE)

- Crisis Assessments & Interventions
« My Coping Toolbox (early elementary school)

+ Personal Crisis Plan (mid-late elementary school)
* Coping Skills from CHOA Strong4Life (late-elementary to middle school)

* Crisis Management Plan (middle & high school)

- Websites
7 Best Apps for Stressed and Anxious Teens - https://raisingteenstoday.com/best-apps-for-stressed-and-anxious-teens/
* 13 Awesome Mental Health Websites for Youth - https://yourmentalhealthpal.com/mental-health-websites-for-youth/
* Cobb County School District Virtual Calming Center - https://www.cobbk12.org/page/42487 /virtual-calming-center.
+ Teaching Kids Healthy Coping Skills - https://www.strong4life.com/en/emotional-wellness/coping-skills-guides



https://0515426c-9b96-4472-9fad-d4a84dd4900a.filesusr.com/ugd/52ce70_36b8cd093c9c4348a0f2de0f35d4ee5c.pdf
https://prezi.com/w3y2vuahrxc1/lapc-model/
https://0515426c-9b96-4472-9fad-d4a84dd4900a.filesusr.com/ugd/52ce70_09b87edd22c8474e8c03f98c7dec18f7.pdf
https://0515426c-9b96-4472-9fad-d4a84dd4900a.filesusr.com/ugd/52ce70_2c39f4e168cd4a5896e0d224f6bd045d.pdf
https://0515426c-9b96-4472-9fad-d4a84dd4900a.filesusr.com/ugd/52ce70_9321dc4b664444f5aa64580cdbac7e66.pdf
https://0515426c-9b96-4472-9fad-d4a84dd4900a.filesusr.com/ugd/52ce70_e3148286cd6e467d909efa682d5f60a8.pdf
https://0515426c-9b96-4472-9fad-d4a84dd4900a.filesusr.com/ugd/52ce70_80645754986d42a5951abd4b74a78c10.pdf
https://0515426c-9b96-4472-9fad-d4a84dd4900a.filesusr.com/ugd/52ce70_dc13a56ca6d3479cbcd2de87552797b3.pdf
https://raisingteenstoday.com/best-apps-for-stressed-and-anxious-teens/
https://yourmentalhealthpal.com/mental-health-websites-for-youth/
https://www.cobbk12.org/page/42487/virtual-calming-center
https://www.strong4life.com/en/emotional-wellness/coping-skills-guides
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